
Behaviour Policy 
Date:  May 2022 
Approved by: Head Teacher 
Review Period: Annually 
Next review due: Summer 2023 
 

   
 

Introduction  

There are many discussions to be had about what is meant by ‘behaviour’. In this context, behaviour is 

seen as the way in which individuals act or conduct themselves, in their environment and towards others.  

 

Behaviour in itself is neither positive nor negative but can be interpreted by others when taking into 

account the context in which it occurs and it may be perceived as appropriate or inappropriate. At 

Springhallow we recognise that in certain situations, some behaviours may be seen as challenging to some 

people, and as a result, continuing with that behaviour may not be in the child’s best interests. What one 

person perceives as improper behaviour, another may not, particularly in a different context and it is 

important for us to continually consider our pupils behaviour in relation to our own perceptions.  

 

At times, as a result of being unable to recognise the social significance of situations or other peoples’ 

perspectives, our pupils’ behaviour may not be governed by particular company, situations or typical 

behaviour; ‘Inappropriate’ behaviour may occur at times as a response to the environment and/or specific 

circumstances, including an individual’s ability to regulate their emotions or sensory information. Some 

may find it difficult to form relationships with others and in turn fail to respond to praise or reprimands as 

neurotypical children do.  

 

Carefully considered, personalised interventions can often assist pupils to develop skills and strategies that 

help them to manage their own behaviour and most successfully, transfer those skills into new situations.  

 

Our school values encompass:  

• The best interests of all individuals  

• Safety for all pupils and the adults supporting them  

• Respect for all pupils and each other 

• Individuality, including pupil involvement in making choices  

• Care for all pupils 

• Humanity and dignity, particularly when pupils are in crisis  

• Learning that focuses and builds on pupil’s strengths  

• Consistency and reliability from staff and the environment 

• Fairness and equal opportunities  

• Clear boundaries and limitations  

• Fun and enjoyment  

• Environments that recognise, enable and celebrate success 

 

Children who are on the autism spectrum may have difficulty in generalising ‘appropriate’ behaviour 

between settings, may be able to tolerate some contexts better than others and may not recognise when it 

is, or is not appropriate to behave in a particular way. In order for each pupil to access the maximum 



   
 

   
 

opportunities to live the best quality life, we encourage them to behave in a way that is considered to be 

generally acceptable, in a variety of settings.  

 

All staff are expected to share the responsibility for understanding and managing the behaviour of all 

pupils in school. We have adopted the ‘Team Teach’ holistic approach to behaviour and all permanent staff 

undertake two days training within their induction and participate in regular, termly refresher sessions.  

 

To support this we have: 

• Weekly behaviour and safeguarding meetings so that strategies can be shared and implemented 

throughout the school day.  

• Twilight training with a focus on aspects of positive behaviour management 

• Positive Behaviour Plans (when necessary) 

 

All school staff are expected to:  

• Have a positive attitude in work and reflect this through their language and behaviour.  

• Try to view situations from the pupil’s perspective.  

• Be clear about expected behaviour.  

• Foster a calm and quiet working environment.  

• Remember the basic principles of the Team Teach approach.  

 

Understanding behaviour  

Due to the nature of autism, which can affect the way that our pupils are able to communicate their needs 

and feelings, staff need to be vigilant in observing behaviour as an indication of their emotional state. 

Some pupils do not understand how their behaviour can affect other people or the consequences that 

particular behaviours may bring about.  

Behaviour may begin as a response to a communication, sensory or an emotional need and can develop or 

fluctuate over time. During these times, it is important to keep in mind the big picture and recognise that 

difficult times will come to an end with appropriate support.  

 

Principles of behaviour management at Springhallow School  

• Staff will aim to promote positive behaviour and will not humiliate or favour particular pupils.  

• Staff will respond professionally, fairly and treat pupils with equality, recognising that behaviour is 

meaningful for each individual. 

• All responses to challenging behaviour should be transparent, accountable and recorded.  

• The behaviour policy should not inhibit staff – it is meant to empower, not undermine them.  

• All permanent classroom staff are trained and regularly participate in refresher training in the 

‘Team Teach’ approach which is fully accredited by, and is a quality awarded centre with, the 

Institute of Conflict Management. Some regular Agency staff will be given this opportunity if on a 

long term placement and it is relevant to their role. 

• Staff are expected to model socially acceptable, aspirational behaviour in their daily working lives, 

incorporating positive language and attitudes towards the pupils and each other.  

• Staff aim to equip our pupils with strategies to regulate and manage their own behaviour.  



   
 

   
 

• We aim to help pupils to develop an understanding of socially acceptable behaviour.  

• Behaviour management strategies are tailored to meet individual needs within our whole school 

approach.  

• It is not acceptable under any circumstances to use or threaten any form of corporal punishment 

including hitting, kicking, biting or any form of rough handling which may expect to cause harm; nor 

is it acceptable to threaten any real or imagined consequences which may expect to cause fear or 

humiliation. If there is any doubt about this, staff should always discuss with a member of SLT.  

• Physical intervention is applied using the principles of Team Teach, including risk reduction and 

gradual and graded responses, applying de-escalation strategies and using the least amount of 

force over the shortest period of time that is reasonable, proportionate and necessary to each 

individual situation. Staff work to reduce the likelihood of the need for Physical Restrictive 

Intervention over time. More information can be found at www.teamteach.co.uk.  

 

Challenging behaviour  

A widely accepted definition of challenging behaviour is:  

"Culturally abnormal behaviour of such an intensity, frequency or duration that the physical safety of the 

person or others is likely to be placed in serious jeopardy, or behaviour which is likely to seriously limit use 

of, or result in the person being denied access to, ordinary community facilities" (Emerson, 1995).  

At times, some of our pupils will be considered to be displaying challenging behaviour and it is important 

that the staff response is positive and supportive within a transparent, holistic approach.  

 

Positive strategies to help to prevent challenging behaviour  

• Foster positive relationships with individual pupils. Observe and interact with them to elicit pupil 

voice and explicitly praise when pupils are doing what they should. 

• Manage basic needs including hunger, thirst, temperature, pain, emotional and sensory regulation.  

• Provide pupils with a range of opportunities and means to express their needs, wishes and 

frustrations in an acceptable way.  

• Keep open communication with families in relation to the welfare and behaviour of the pupil.  

• Plan engaging activities that are appropriate for pupils’ abilities and use their interests to motivate 

and help them to regulate their emotions.  

• Use clear, direct, unambiguous language to inform the pupil of expectations, rather than what they 

should not do, supported by visual aids (including written) to reinforce what is being said.  

• Use a timetable to help the pupil to understand and prepare for the changes and transitions in their 

day.  

• Use ‘one voice’, not a number of people speaking at the same time.  

• Use the pupil’s name before you begin speaking to them. (Unless they specifically do not like this)  

• In teams, draw up, follow and share individual sensory, communication and behaviour 

management programmes.  

• Use consistent responses to behaviours so that pupils become reliant on strategies, rather than a 

specific person to help them to regulate their feelings.   

• Consider the impact of environmental factors such as classroom layout, staffing and activities etc.  

• Always try to diffuse potential crisis situations, in line with the Team Teach approach.   



   
 

   
 

• Do not get into a discussion about ‘inappropriate’ behaviour as it is happening. Instead, make clear 

the expectation of what to do. Reprimands should be ‘low key’. We do not advocate shouting at or 

humiliating pupils.  

• Discuss undesirable behaviour in a calm and supportive manner, if appropriate, explaining why it is 

not appropriate. 

• Ensure that pupils know any consequences of both expected and undesirable behaviour.  

 

 

Responding to challenging behaviour  

In accordance with Team Teach philosophy, in each situation staff use the least intrusive methods, and 

look to de-escalate situations in order to help pupils to positively manage their behaviour. The safety of all 

pupils and staff is paramount. Following observations and discussions, it may be appropriate to draw up a 

behaviour management plan in order to implement agreed strategies in response to specific behaviours. 

Communication with home and care settings is vital so that all adults involved can use an agreed consistent 

approach.  

 

Safe Space Procedures 
These procedures apply to all pupils in relation to the use of the designated safe spaces at the school, or 
any other area that is used as a safe space. Safety is paramount.  
 
The ultimate goal is that pupils will learn to utilize strategies for recognising, understanding and responding 
appropriately to their own emotions.  
 
In times of crisis, it may be necessary to move a pupil to a place of safety. Staff should be aware that this 
does not have to be a designated safe space. In some cases, an outdoor play area may be more suitable, 
for example. Staff should risk assess the options for individuals in each situation.  
 
Crisis behaviour is likely to be 

• Harmful towards self (Self injurious) 

• Harmful to other pupils  

• Harmful to adults 

• Destruction of property (NOT including minor damage) 

• Ongoing or escalating disruption to the effective education of other pupils 

• Ongoing or escalating distress 
 
The school safe spaces have been designed to be safe, low arousal places that reduce the risk of harm and 
provide privacy where pupils can use strategies to help them to de-escalate the crisis. Over stimulating 
environments can maintain or escalate crisis behavior, and this will be taken into account for individuals by 
the staff team, in consultation with parents, except in emergency circumstances. Because of their location, 
moving a child in crisis to the safe space may increase the risk of injury to them or others. In this case, 
some classes have designated rooms near to their classrooms as ‘calm’ rooms that have also been 
modified to help children de-escalate.  
As a result, all parents/carers will be familiar with calming strategies used with their child, including the use 
of the safe space.  
Parents and visitors are welcome to view the safe spaces. 
 



   
 

   
 

These procedures apply to all safe spaces used in school.  
o The use of safe spaces follow the key principles of Team Teach, that is the least amount of 

intervention (Safe space) necessary over the shortest amount of time when a child is in crisis.  
o Without exception, pupils must be constantly observed by a member of staff while using the safe 

space. Staff will monitor the well-being of the child, including how hot they are and offer them a 
drink/toilet when appropriate. Visibility from the glass panels in the door may be reduced from the 
outside to protect privacy and minimise an escalation of behaviours. This could be as a result of 
engaging with other people outside the room, but staff must ensure that the pupil is visible to them 
at all times.  

o All use of safe spaces must be recorded, including all physical interventions used and added to the 
record on MyConcern.  

o Staff follow behavior agreed behavior management plans to enable the pupil to leave the safe 
space as soon as they wish to.  

o Parents should be informed as they agreed with the class staff, that their child has used the safe 
space.  A phone call or face-to-face conversation is best if the child does not usually use the safe 
space, and this will be done on the same day.  

o Safe spaces are never locked by staff. 
o The use of safe spaces should be reduced over time, unless the pupil chooses to use it.  

 
Pupils should have as much input into their use of the safe spaces as is possible. Whenever practicable, 
pupils should: 

• Access the safe spaces for positive experiences including practicing calming strategies when they 
are not in crisis, and participating in enjoyable activities in the safe space. 

• Request the use of the safe space when they are feeling distressed (but not necessarily in crisis) 

• Be consulted on whether or not they would like the door open or closed, lights on or off, if they 
want staff to stay in the room with them or wait outside.   

 
Safe spaces should NEVER be used  

• As a threat 

• As a punishment for specific behavior 

• As a response to non-compliance or engagement 

• In response to low-level ‘challenging’ behaviours.  

• For long periods of time 
 

Staff are responsible for recording all use of safe spaces in the class logbook and for providing data to the 
SLT at the weekly behavior briefing.  
 
Details of incidents, including physically restrictive intervention is to be recorded by staff on the BSD.  
 

Recording Challenging Behaviour   

The senior leader in school responsible for behaviour management will monitor information recorded in 

school.  

All serious incidents should be recorded on the London Borough of Ealing Remote Form https://ealing.info-

exchange.com/SchoolIncidents   

This form may be used to report an incident where a pupil or adult has sustained an injury requiring more 

than basic first aid attention, when an incident has been prolonged or if restrictive physical interventions 

have been used unexpectedly. These incidents will be investigated.  



   
 

   
 

 

Physically Restrictive Interventions (PRI) should always be recorded and parents informed, as agreed (this 

may be as part of a behaviour management plan, in the communication book or with a telephone call or 

letter). All staff will be responsible for recording PRI and other behaviours as agreed, on MyConcern. 

 

Risk Assessment and reduction 

Annual risk assessments should be carried out for all pupils in September to identify possible risks relating 

to behaviour. Risk assessments should be updated if circumstances change and staff should be made 

aware of this during behaviour meetings.  

 

Positive Behaviour Plans (PBP) 

PBP inform staff of strategies and approaches that have been successful with an individual pupil and may 

lower the risk of physical intervention being used. They are a useful way of ensuring consistent successful 

de-escalation skills as well as strategies that help individuals to stay emotionally regulated. They also 

highlight strategies that the pupil does not respond well to and so should be avoided.  This may be based 

on information passed on by previous teachers.  

 

Recording of behaviour 

All classes will develop and agree how to record monitored behaviours as set out in the pupil’s positive 

behaviour plan. Any significant incidents will be recorded on MyConcern with any attachments or follow up 

tasks scanned and added to this record. 

 

Observations 

It is important to observe pupils’ behaviour in order to predict and respond appropriately. When 

behaviours have been recorded, it is much easier to identify and reduce triggers and to observe whether or 

not a specific intervention has been successful. Staff teams should agree who is to observe and record, 

which method they will use and the duration of observations.  

An ABC format can be a useful tool to help to identify factors in repeated behaviours. This form records the 

circumstance before the behaviour – the antecedent (A) the behaviours (B) and what happened afterwards 

as a result of the behaviour – the consequences (C) Other methods of observing and recording behaviour 

may also be used. These include time samples; tick charts that record frequent behaviours and note-taking, 

among others. Recording behaviours should be as objective as possible, recording only factual events.  

Positive Behaviour Plans are written for individual pupils in order to respond appropriately to specific 

challenging behaviours. Information recorded will include a description of the targeted behaviours, the 

situations when the behaviours are most likely to occur, any observable early warning signs, possible 

functions of the behaviour, preventative measures that can be implemented to lower the risk of incident, 

and agreed strategies to use in response to the identified behaviour(s). The PBP should be written in 

consultation with all class staff and a copy will be sent home for parents to agree or discuss further. The 

dates that the plan is written and will be reviewed should also be recorded. A copy will be saved 

electronically on P share, and updated plans should be shared in behaviour meetings. When it has been 

reviewed, a plan can either be continued until the next review, which should be noted or discontinued and 

parents informed and staff informed.  



   
 

   
 

 

Rewards and Sanctions  

Rewards and sanctions are used for individuals and groups in order to encourage pupils to behave 

appropriately. Artificial reinforcers (tangible items which individuals enjoy) may be used, including to 

motivate pupils who do not respond to the usual praises and reprimands of adults. Pupils may work 

towards choosing an item through positively managing their behaviour and are encouraged to request 

items that they can earn. Sanctions may be used as a consequence of undesirable behaviour. This may 

include loss of rewards, some time out of activities, reflection on their behaviour or loss of break or 

playtime.  

PRI is never used as a sanction or in response to undesirable behaviour. In all cases, both sanctions and 

rewards are presented in order to motivate the pupils to positively manage their own behaviour. All 

achievements and sanctions related to behaviour are to be recorded on the Behaviour Support Database.  

 

Use of Rewards  

Sometimes pupils with autism do not experience the same intrinsic pleasure from activities as neurotypical 

pupils, such as playing games, communicating, and participating in new or different experiences. 

Additionally, they do not always respond to the same rewards and sanctions as other pupils, such as 

pleasing adults, verbal praise, or missing out on social activities. In order to encourage pupils to participate 

in activities that are beneficial, but they may not want to (Such as learning  something new) opportunities 

are provided in school where they can gain things that they are motivated by. There are a variety of ways 

that pupils can ‘earn’ things that they enjoy and it is important that staff endeavour to find items/activities 

that are motivating for individuals. The basic principle in this case is to use whatever works for individuals; 

often computer activities and sensory items are highly motivating, and some of our older students work for 

typical teenage items. While it is important to use whatever works, (it’s difficult to motivate pupils with 

items that they do not enjoy!) we also aim to encourage age appropriate interests as well as ‘socially 

acceptable’ ones.  

 

Staff should always be explicit in their verbal praise – telling pupils what they are doing right - and should 

always pair verbal praise with other reinforcers, and seek to increase the variety of items that pupils find 

motivating. Occasionally, some of our pupils are most motivated by edible items, such as sweets and 

crisps. In these cases, edible items will be used (if this does not conflict with medical/ dietary advice) to 

reinforce positive behaviour while considering the following:  

Parents/carers can let staff know at any time if they do not want any particular items to be used to 

reinforce behaviour and learning. These may be edible or other items.  

When edible items are used as reinforcers, alternatives are also introduced at the same time in order to 

encourage varied interests.  

Staff will always aim to reduce the use of edible reinforcements over time.  

 

Pupils can be rewarded immediately after they have done what they should, they may work towards items 

that they have chosen using a token system or they may work towards something over a longer period, 

such as a number of weeks with a focus on long term behaviour. Pupils can choose to work towards items 



   
 

   
 

in the behaviour cabinet and they can request specific items that they would like to be available for them. 

Social games and group activities may also be earned and are encouraged.  

 

Training  

All staff at Springhallow School have the opportunity to attend the ‘Understanding and Managing Behaviour’ training 

session which is usually held once per term in school. This may be particularly useful for staff new to the school or as 

a ‘refresher’ for longer serving staff. Additional training and advice may be offered or sought as required, such as use 

of specific strategies, or meetings with class teams and a senior leader about approaches with particular pupils in 

response to particular behaviours.  

 

Team Teach  

Team Teach is fully accredited by and is a quality awarded centre with the Institute of conflict 

Management (ICM). “It is training for children and adult services in positive handling strategies through a 

whole setting holistic approach, working with leadership and management, actively committed to reducing 

restraint and risk.” (Team Teach)  

All permanent staff will receive 12 hours initial Team Teach Training and at least one hour refresher 

training per term, delivered during twilight sessions. It may also be possible for long term cover staff to 

attend Team Teach training. Trained staff may also request additional training regarding specific 

interventions from the trainers in school at any time. Staff are responsible for keeping an up to date record 

of their Team Teach training. Staff, volunteers, therapists and other visitors who have not participated in 

Team Teach training and presented an up to date certificate to the trainers in school, are not allowed to 

use physically restrictive interventions with pupils.  

On rare occasion in an emergency situation, it may be necessary to use interventions that are not 

recognised by Team Teach. In these cases, an incident form should be completed as well as the BSD, and 

parents should be informed. A behaviour management plan should be drawn up as soon as possible to 

address how to respond in order to lower the risk of a repeated incident in the future. In cases where 

physically restrictive interventions are used, it should be a last resort when others strategies have been 

tried and it should always be the least intrusive method over the shortest amount of time. Where this is 

not the case, all incidents of PRI should be recorded and monitored closely and it should be the goal over 

time.  

If a staff member who is Team Teach trained becomes unable to participate with PRI, it is their duty to 

inform other staff members and the Senior Leadership Team.  

 

Post-incident support  

After an incident, the best possible outcome should be that the individual feels supported when their 

feelings were out of control and this strengthens the relationship between the pupil and the staff involved 

as a result of their clear communication and reliability. This should be reflected in a process of learning 

where a child may wish to share their experiences after the incident. They may have ideas of how the 

incident could have been managed better and these should be recognised by staff. Sometime incidents can 

be distressing for the adults involved and staff may at times also feel that they need support. This may be 

achieved through a de-briefing process, some time out or an informal chat with colleagues or SMT. Staff 

should feel confident to ask for the support that they need at any time following an incident, including 



   
 

   
 

after a time lapse. Seeking support is seen as a strength of working in a team within the school and the 

responsibility of individuals to ensure good practice. 

 

  



   
 

   
 

 
 
 
 
 

POSITIVE BEHAVIOUR PLAN 
 

PUPIL:  
CLASS:   

STAFF:  

DATE:  
REVIEW DATE:  

   
Targeted Behaviours: description and risk of challenging behaviours 

 Self Other 

Physical Aggression 
List:  

1 2 3 4 5 1 2 3 4 5 

Destructive Behaviour 
List:  

1 2 3 4 5 1 2 3 4 5 

Mental Health 
List:  

1 2 3 4 5 1 2 3 4 5 

Sexualised Behaviour 
List:  

1 2 3 4 5 1 2 3 4 5 

Personal Hygiene Behaviour 
List:  

1 2 3 4 5 1 2 3 4 5 

Absconding 
List:  

1 2 3 4 5 1 2 3 4 5 

Others 
List:  

1 2 3 4 5 1 2 3 4 5 

 
Possible Functions of Behaviour:  

 Yes No 

To communicate    

To gain attention    

Sensory  / Puberty    

Demand Avoidance    

Access to tangibles    

To test consistency of staff 
response  

  

Other:   
 
Situations when challenging behaviour occurs / is likely to occur based on observations  

 Yes No  
Unsecure staff relationships    

Environmental factors    
Change of routine    

Academic demands    



   
 

   
 

Communication Breakdown    
Other:   

Personalised Preventative Strategies: things that people can do to reduce the risk of escalating a 
situation  

Universal good autism practise 
List:  
OT Input 
List:  
Functional Communication 
List:  

Positive strengths / interests to build on 
List:  

Other:  
 

 
Agreed strategies for intervention when challenging behaviours / situations occur (list behaviour from 
first section with clear response)  

Behaviour Response  

  

  
  

  

  
  

 
Any additional strategies for playtime:  

• Good autism practise followed  

• Does the child require a shadow   Yes No  

• Does the child enjoy being engaged with   Yes No  

• Strategies for engagement / special interest 
List:  
 

Parental Consent:       yes no date:  
Signature:  
 

Comments: 
 
 
 

 
Circle:  

To continue Amend Finish next term 

 
      

 

 


